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RESPONSES TO LOCAL PLAN REQUIREMENTS
To meet federal monitoring criteria, the California Community Colleges Chancellor’s Office (CCCCO) provides oversight to ensure recipients of Perkins IV (the Act) funds meet all threshold requirements for funding.  The date of CCCCO approval of these criteria establishes the date for which you may incur expenditures for subsequent reimbursement. In no case may you be reimbursed for expenditures incurred before the start of the performance period. For your convenience, the required elements from the Act are noted in the items below. As a reference, § 134 and § 135 citations of the Act are provided.   

 Your local plan must include the following elements [§ 134(1)].   

 In short paragraph form for each element below, describe how your district, as recipient of funding, will address each of the following elements. (You may include your responses for each college within your district).  

1.    Meet state and local adjusted levels of performance established under § 113. Describe the selection process that resulted in the TOP Codes identified for funding. Describe the data analysis, including labor market information and core indicator data, and resources that resulted in the proposed TOP Codes [§ 134(b)(2)].  (Limited to 8,000 characters or approximately two pages of text.)  For sample narrative responses click here.

2.    Improve student academic and technical skills through the integration of core academics with career and technical education (CTE) programs to ensure that CTE students are taught at the same level and proficiency as all other students. The program must include at least one career and technical program of study [§ 134(b)(3) and § 135(b)(1)]. (Limited to 8,000 characters or approximately two pages of text.)  For sample narrative responses click here.  
3.    Provide CTE students with strong experience in and understanding of all aspects of an industry [§ 134(b)(3) and § 135(b)(3)]. (Limited to 8,000 characters or approximately two pages of text.)  For sample narrative responses click here.
4.    Develop, improve, or expand the use of technology in CTE programs which may include training of personnel in state-of-the-art technology including distance learning; providing students with the skills necessary to enter high tech and telecommunications fields; or working with high tech industries to offer voluntary internships and mentoring programs [§ 135(b)(4)].  (Limited to 8,000 characters or approximately two pages of text.)   For sample narrative responses click here.

5.    Provide services and activities that are of sufficient size, scope, and quality to bring about improvement in the quality of such programs [§ 134(b)(6) and § 135(b)(8)]. (Limited to 8,000 characters or approximately two pages of text.)   For sample narrative responses click here.

6.    Provide quality assurance that CTE programs are evaluated and continually expanded, improved, and modernized [§134(b)(7) and §135(b)(6-7)].  (Limited to 8,000 characters or approximately two pages of text.)   For sample narrative responses click here.

7.    Describe how the District will review CTE programs; identify and adopt strategies to overcome barriers that lower access or success for special populations; provide programs that enable special populations to meet local performance levels; and provide activities to prepare special populations, including single parents and displaced homemakers, for high-skill, high-wage, or high-demand occupations that lead to self sufficiency; and ensures against their discrimination [§134(b)(8-9) and §135(9)].  (Limited to 8,000 characters or approximately two pages of text.)  For sample narrative responses click here.

8.    Promote preparation for nontraditional training and employment [§134(b)(10)].  (Limited to 8,000 characters or approximately two pages of text.)  For sample narrative responses click here.

9.  Describe how comprehensive professional development, including initial teacher preparation, for CTE , academic, guidance  and administrative personnel will be provided that promotes the integration of coherent and rigorous content aligned with challenging academic standards, curriculum development, and relevant CTE [§134(b)(4) and §135(b)(5)].  (Limited to 8,000 characters or approximately two pages of text.)  For sample narrative responses click here.

10.  Link secondary and postsecondary CTE programs, including offering relevant elements of not less than one career and technical program of study [§135(b)(2).]  (Limited to 8,000 characters or approximately two pages of text.)  For sample narrative responses click here.

11.  Describe how career guidance and academic counseling will be provided to CTE students, including linkages to future education and training opportunities [§134(b)(11)]. (Limited to 8,000 characters or approximately two pages of text.)  For sample narrative responses click here.

12.  Describe efforts to improve recruitment and retention of CTE faculty and career guidance and academic counselors, including individuals in underrepresented groups, and the transition to teaching from business and industry [§134(b)(12)]. (Limited to 8,000 characters or approximately two pages of text.)  For sample narrative responses click here.

SAMPLE RESPONSES
1. Each year a technical workshop is held to inform interested programs about the grant, its opportunities, and requirements.  This year two workshops were offered, one for existing participants and a second for new/interested programs.  A review of core indicator data was included in those discussions and programs submitting applications were required to cite the core indicator most closely related to each proposed activity.  Each program submitting an application reviews their program data and proposes activities to address performance levels as well as other program improvement issues cited as a part of an annual planning, implementation, and evaluation process.  Programs that exclude this information cannot be funded.  Copies of materials from the technical workshop including the worksheets and evaluation rubric are available for review.
2. All funded programs have been actively addressing the integration of core academics – writing, reading, math, and communications – with technical content.  These efforts have included the addition and upgrade of writing assignments, term and research papers, and applied writing in industry-related documentation; review and study of technical manuals, industry publications and notices, and professional research and journals; mathematical calculations in work-related problems and projects, and a variety of presentations on industry-related topics.  An increasing number of programs are accessing student support services to aid students with English as a second language and other learning barriers.  Programs have also increased the use of student assistants to provide increased oversight and support in the lab setting.  The college is increasingly aware of deficits of all students in basic skills.  Additional initiatives are being instituted to address specific learning needs across programs, including those in CTE.   The incorporation of programs of study is an ongoing part of the process.  

3. Funded programs consistently work to provide students with a range of experiences to develop a broad understanding of their identified field.  These experiences include classroom based projects using industry standards/evaluators, activities that simulate problem-solving and decision-making in work-based scenarios, on-site research projects, guest speakers, field trips/observations, service learning, internships, work experience, involvement in competitions in conjunction with industry, and student-professional extra-curricular activities.

4. Funded programs work closely with their individual industry partners and advisories to stay abreast of industry changes and changes in the skills needed for entry or more advanced level employment.  In the annual planning process programs evaluate their need for development, upgrade and expansion.  These needs may include industry-related software, supplies and equipment for training purposes; equipment, software, and supplies related to instructional technologies and/or skills development support. CTE programs can request equipment, software, and supplies to maintain program currency, upgrade skills outcomes or to expand program content based on documented needs and the inability of these needs to be filled through the existing college budget.  Training on equipment that represents the “industry standard” is considered a requirement for student access to competitive internships, clinical training, and work experience.
5. The District solicits participation in its LPT from a diverse constituency representing funded programs; college services, including tutoring, counseling, job placement, Disabled Student Services, Basic Skills, and ESL; educational community and industry partners; and students and parents (when possible) of students enrolled in CTE programs.  Educational community and industry partners are recommended by faculty from funded programs, often based on their participation on program and community advisory councils.  Student participants are also recommended by program faculty.  Whereas faculty and support services personnel remain relatively consistent, although expanded over this grant period; community advisors and student member’s change more regularly.  These changes make it necessary to annually review the requirements of this title, the basis for involvement of funded programs and services and the role of the LPT in guiding the planning and evaluation process.  With the passage of Perkins we are incorporating a discussion of programs of study with our education partners.  

Each year programs and services are asked to “report out” innovative efforts and best practices with an emphasis on expansion of those efforts to other programs/services.  Programs share challenges and invite the input of the LPT to validate the issues cited and suggest strategies.  In past years, LPT input has been sought to 1) define a “quality” program, 2) identify non-technical skills needed of new employees, 3) detail what/which advanced skills/preparation are needed to “move up”, 4) define barriers to integrating academics in CTE, and 5) suggest strategies for creating successful secondary and post-secondary partnerships and outreach efforts.  Last year the meeting was used to define and identify those skills and qualities needed to make a successful transition to the workplace and reported on two initiatives, the use of capstone projects and a free standing course in customer service to better bridge the transition from academic program to the workplace.  Input and recommendations made at the annual LPT meeting are reviewed at subsequent meetings, providing an opportunity to “close the loop” and complete the evaluation cycle.  
6. The evaluation mechanisms, specifically annual program review and assessment of learning outcomes provide the mechanism for identification of services and activities that will address program quality.  The District’s organization of career clusters, requiring participating programs to interact with related disciplines also promotes the identification and sharing of best practices, including those services and activities that promote student success.  These successful practices are highlighted at the annual Perkins advisory (LPT).
7. In addition to those quality assurance measures cited, many of the District’s funded programs are evaluated and accredited by professional and industry organizations.  Where accreditation is required, those assessment processes are supported but not funded with this grant.  When other, voluntary, industry-based certifications are supported by advisories, those efforts are encouraged and may, in part, be funded if outside the college budget.  These accreditation/ certification processes combined with existing college required assessments support continued program evaluation focused on expansion, improvement, and modernization.
8. All CTE programs may evaluate access/success for special populations through the annual program review and planning process.  Funded programs monitor special populations performance through core indicators and are continuing to implement a variety of strategies to support both success and access.  Through the institute structure programs have access to an identified counselor (s) who is introduced to students in entry-level courses and may hold appointments in the program area.  Although students can access any college counselor this strategy has resulted in an increased number of contacts with CTE students.  Programs can provide in-class and out-of-class tutoring support.  Faculty may refer students or students can self-identify.  The disabled student services program can provide additional learning supports for self-identified students.  Program outreach efforts are targeted to a range of audiences; on-campus students including ESL and non-credit populations and off-campus populations, traditional high school and continuation school students and incumbent workers.
9. Outreach efforts with all target audiences emphasizes high skill, high wage careers and published promotional materials specifically depict nontraditional employment.  Recruitment efforts with campus-based students emphasize the skill set and employment options and the unique opportunities for non-traditional students.  These efforts often include presentations by non-traditional students, faculty, and/or industry representatives.  Faculty are aware of and use strategies to support non-traditional students who have started on a career pathway, including student clustering, mentoring, engagement in student-professional organizations, internship and leadership activities/organizations.
10. All funded programs are encouraged to consider professional development needs including initial teacher preparation for CTE, academic, guidance and administrative personnel as a part their annual program review and plan for improvement.  Faculty currency in their professional discipline and in instructional strategies is recognized as key to providing a quality education experience by industry partners and by students.  In addition to funding individual program development requests, Perkins funding is used to address identified aggregate needs, e.g., and to develop survey tools measuring learning outcomes, conducting advisory meetings, best practices in developing internships/work experience.
11. All funded programs work closely with the CTE Transitions program coordinator to outreach to secondary schools with pathway or program-related courses, participating in a variety of school and college-based activities directed to students, parents, secondary teachers, counselors and administrators.  CTE program faculty actively participate in developing and implementing articulation agreements giving high school students credit/advanced placement for articulated coursework.  Programs also engage in visitations and joint activities to strengthen links with secondary and post-secondary institutions.  Outreach materials have been developed and distributed to inform students, parents, teachers, and counselors about career options.  Individual programs support club and student-professional organizations that include secondary students.
12. The college will continue to publish faculty and counseling job announcements in both mainstream and in other media expected to reach prospective faculty who are members of groups underrepresented in postsecondary teaching. Advisory committee will also be noticed for faculty recruitment. Faculty and deans, including those who themselves are from underrepresented groups, will represent the college at the annual CCC Registry job fair.

CTE senior faculty and deans will support new faculty members transitioning from business and industry. Senior faculty will be paired with new, inexperienced instructors as mentors. The Faculty Resource Center will continue to provide online and onsite support to new and experienced faculty. New faculty will be made aware of regional training opportunities. Funds and release time will be provided for selected professional development training for faculty and laboratory teaching staff whenever possible.

